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THE TESTS: DECIDING TO TAKE FART AND PREPARATION

‘.11

Decision to participate

in the entrance tests

Pupils were asked whe hod made the deaision
regarding their parhapahon in the entrance
tests. In most cases, children made the
decsion themselves, however parents played

a sigrﬁﬁcnnf role, esther deciding for them or
malking the deasion with them. In a few cases,
pupils said that their teacher had deaded for
them. The majenty of pupils were content with
their deasion, EHHEUEH a few E:-'.pressed regret
that they had net sat the tests. In one scheoal,
two pupils indicated that they hod not heard
about the tests and asked if they could sl take
part.

F'upils, who sat the entrance tests, menhoned

one or a [ﬂl’l"‘lbl-r'l'ﬂ'ﬁﬂl'l ﬂ-{' I'I'IE 'I:GIIEI-‘H';I'IIE reqsons

to exp!uin their decision:

¥ Provides a better choice of schools.
Sithng the tests was percerved by some
pupil's, as nﬂering a better choice of
schools and in some cases, life choices,
such as entrance to university and betier
jobs; “You have more chorce and you
m-yH mgmfﬁff}w dont. From the Kids”
Life and Times survey, selechng from a
list of frve ophions, 83% of pupils who
responded to a queshon asking why they
hod sat the tests  said they did so ‘in order
fo _gvef.r;nfna _g‘nadsn‘maf: fmpiy{ng that
‘good schools” were likely to be grammar
schools.

¥l Desire fo go fo a grammar school. Pupils
did the tests because H'IE_|r wanted to ottend
a grammar school, where some believed

ﬂ'IE}" Eﬂ.lld IEﬂ.I'I"I more ﬂ'll:l QCCess

better faalhes.
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¥ A family radition. A few pupils noted that
thesr parents and sibhings had aftended
a grammar school and they were keen to
follow them.

! Parental decision. In a few cases, pupils
indicated that their parents had deaided;
I had to do the fesf - Mum made me”.
From the Kids' Life and Times survey,
22% of pupils who sat tests indicated that
their parents wanted them to do the fesis.

¥ Desire to “give the test a go’. A few
pupils explained that they had deaded
te ‘try it fo see how [ gof on’, in the hope
they might gain a place in @ grammar
school.

W Friends taking tests. A few pupils decided
to sit entrance tests because their fnends
were siffing them.

Parents gave similar reasens when explaining
why their child was sithng the entrance tests.
Some commented that they had discussed the
issue with their child and a few said they simply
wanted their child to attend o grammar school;
‘Grammar school grves them the best chance

Di"-EUCI'_'E'ES I.J".I Itl':r{E'r.

A few parents said that +he? wanted their child
te go to a school near home, and since the
school waos using entrance tests as port of

their admissions crifena, their child had been
entered for the tests. A number of parents also
acknowledged that although they did not like
the present system, they felt they had to "buy
infe it because an enfrance test was part of the
critenia for admussion to their child’s school of

choice.




An analysis of the data from the Kids" Life

and Times survey indicated that pupils from
|ower income families were less likely to have
sat the entrance tests. Using the Werld Health
Crganmisaton Family Affluence Scale, the
Survey revealed that /2% of pupils categorised
as ‘high affluence’ sat the tests, 5&% of pupils
categonsed as ‘medium affluence’ sat the tests
and 39% of pupils cotegerised as

‘low offluence” sat the tests.

Observations made by some teachers

duning the consultahen, corroborate this

finding.

Decision not to sit the
entrance tests
Reasons why pupils had opted not to sit

entrance tests were numercus and wide-

ranging.

W Tests were not necessary for admission
to a pupil’s preferred school.
Some pupils hoped to transfer to
secondary schools where enfrance fests
were not required. Responding to a
queshon in the Kids® Life and Times survey
asking why they did not sit the tests, 41%
af pupils, selechng from a list of ophons,
said they did not need to do the tests to get
inte to the school they wanted to go ’tu--

Existing links with a secondary school.

Pupils indicated that they preferred a
parhcular secondary school because their
siblings or fnends already attended.

Pupils had revised their decision_

A few pupils hod attempted the prachce
tests, concluded H'u!'_.r were too difhcult
aond deaded not to sit the fesis.

¥ e

_i'{) Liia

¥ Create unnecessary anxiety. A few

pupils felt that deing the tests would “pur
fthem] under foe much prﬁﬂ;re’-

Grammar schools not necessarily betier.
A few pupil! made this pcﬂ-ni, urguing,
“You con achieve your dream f you go

fo grammar school or secondary school’
and “You can be smart whether you go fo
secondary school or grammar school”.
Introduction of new tests. The abolihon
of the 1 1plus’ and intreduchon of
different tests and administrahon
arrangements, cnupled with an absence
of infermahon about the tests, dissuaded
some pupils from sithing the fesis.

Financial costs. The fees accompanying
AGE tests prnhil:rﬁed a few pupﬂs from
talang part.

Addional reasons submitted by very small
numbers of pupi|5 included a percepﬁun that
they were ‘nof clever enough’, or that they were
‘too young”. Some parents stated that they did
net feel their child would be successtul. Pupils’
knnwledge of thair peers’ negulfﬂ-.re ex.perfences
dizsuaded them, as had the perceived expense
of uﬂendfng Qrammar scheool. In a few cases,
pupi|5’ parents had decided for them, as
c:ccc:rding to pupi|5, ’rhe':,r were better informed.
From the Kids' Life and Times survey, 40% of
respondents who did not sit entrance tests,
said they ‘drdn’? want fo do the fesis” and 15%
rndicated that therr school was ‘not dr:.!r-n_g
fronsfer fosfs

Some parents simply did net want their
children to do test:. A number remarked that

thay were glad the "11plus” had been removed
and thot they had made a consacus decision
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THE TESTS: DECIDING TO TAKE PART AND PREPARATION

net to enter their child for the new tests. A few
stated that they did not want to be part of any
systemn which they percerved to be unfair or
which raised equality issues. Where parents

were happy with a lecal secondary school,

this also influenced their decision. One parent
explained that she had younger dhildren with
special educahenal needs (3EN), who she felt
would be better suited to a secondary schoaol,
and therefore she had to plan ahead with the

eldest child in P7", by selechng a schocol where
she could zend all of her children.

Preparation for the tests:
Experiences of schools

Reflechng on pupils’ expenences of
preparchon for entrance tests, it 1s worth noting
that many of the primary schools visited duning
the consultaton explained that they felt "caught
i the middle’ of the changes infroduced
through the 2009/10 transfer arrangements.
The direchive frem DE instructed teachers not

to play any role in prepanng pupils for tests.
However for many, the reality was that pupils
and parents were seeking their help and this
evidently presented teachers with persenal and

professicnal dilemmas;

“It was difficult — constant batile, We kept
wondering if it was the right thing to do’;

“We were held to account if we prepared

" but there were mixed messages —
unregulated so it was very difficult for the
teachers’;

. Asa tgucher, it was the worst ever term of
teaching...l felt it was unfair fo the children
if you weren't preparing them well enough’;

NICCY

£ ‘Made me feel very uncomfortable that |
was going against DE advice and policies...”.

Commenting on the situghon, parents

descrnibed a range of approaches adopted by
different schools:

u Mo support offered to pupils;
Teacher and principol washed their hands
very disappointed and disaffected”

¥ Offered only limited support:
directive and limifed input that feaching
staff would hove”: and

W Offered full support:
T}eyrignm‘e:fﬂ:e:ﬁ‘enﬁm,mnieﬁmm
“weekly ossessmenis”

Teachers were asked what impm:l the
intreduchon of the entrance tests hod on

their teaching of the Nl Curnculum. In most
cases, they concluded that ‘there was nof a
vast drifference... ‘and it [had] been Tpref]fr
much business as usual” Several teachers

did refer to a greater focus being placed on
English and maths, ‘cromming more maths
n’ or ’cavenhg fhe same :I'DPI-L' but cﬁm‘rgfn_q_._
their approach” by for example, using mulhple
choice quesheons, in order to prepare pupils
sithng Gl tests.

Practice papers

Responses to the Kids' Life and Times survey
indicated that 96% of pupils sithng entrance
tests hod ::urn-j:lle’red pruclice papers in school
or at home. 44% of pupils estmated that they
had cnmpheied over 40 papers and one pupil
stated that he or she had done ‘mulfrons” of
prucﬁce tests. Most |'.:|up|-|5 who sat entrance

Bty



tests completed practice papers. Seme pupils
commented that they were ‘helpful’ or fun’,
while cthers found them ‘siressful’ond
‘difhculy’. A tew pupils, in each case, noted
that prachce papers were costly, that enly a
limited number were preduced in Insh or that
they hod only become aware of the availlability
of practice papers a menth before the tests.
Teachers noted that AGE had provided some
matenals for children in Insh Medium schools
but that ne prachce tests had been set in Insh
by GL assessment and thersfore teachers had
to translate tests for pupils.

Teachers were uncertain whether pupils were
prachsing the nght type of tests, and if they
were prepanng them appropnately. Cne
teacher commented, ‘Children didn’t have a
clue what they were geffing in the fesfs... you
were able fo prepare them more in previous
years” In the absence of mulhple choice
prachce papers, parents and feachers scught
to purchn-:.e sirmilar test popers, ul'lhuugh SOME
parents reported that these were expensive
and difficult te sbtain and again there was
confusion about the ‘nght” type of papers. |
was feld fo buy prachice papers which bore no
resemblance fo the paper [ ] childran sard
they sat. OUther parents disagreed, believing
that the practice papers availakle, were
appropnate aond of good quality. Parents alse
reported inconsistencies in the approaches of
different pnmary schocls, wath regard to the
provision and purchase of prachce popers and
matenals.

Pupils” responses suggested that they began
completing prochce tests ot different imes froem
February in P& enwards and there was alse
considerable diversity in the number of popers
completed by pupils;

L HIRYS

‘Mum made me sl'::lrr in the middle of June
last year’;

‘Not as many in P4 then in P7, [we did]
one every Monday and Wednesday’;

‘Did & practice tests and that was

. enough...’;

“Had to do 2 tests a day “cos my Mum and

Dad both went fo a grammar school’;

‘Did them from February in P&, every
Tuesday in class and then [tock] stuff home |

fo be in next Tvesday’.

Meast pupils prepanng for the GL and AGEE
tests indicated that they hod completed prachce
papers at home and before or after school with
parents or tuters. Pupils undertaking AQE tests
indicated that they had also completed some
papers in school and alse dunng the summer
manths after P&, Pupils sithng the GL tesis
concluded that the practice papers were more
difficult than the actual tests;

L ] — -
‘They were much harder — | used to hide

when Mum fold me | had to do one’;

" 'They made me feel stupid, puf me under
pressure and | didn’t like it’,

Past ‘1 ||'.:|n|L.|5'r pPOpers were {:m'nplel'ed h}r Some
pupils siting AGE tests. Pupils in two pnmary
schools explained that they did @ ‘procice

run’ for the tests in the school assembly hall in
order to acclimahse to test condihons.

There were addicnal complcohions for

children whe cpted to do beth AQE and GL
tests. Prfndpﬂ!E and teachers commented on
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the different types of preparaten required for
the two tests; highlighting in parhcular, the
mulhple choice format of the GL tests, the
separate question and answer booklets, and
ophcal marking system. For teachers, these
changes ‘added complicaton — different thing
fo praciice and way of answenng — made our
lves diffrculi”

Parents referred to the lack of adequate

and accurate infermation available dunng
the preparahen phase. They enhicised the
bodies administering the tests, although
some acknowledged that AGE hod provided
more helpful information. Parents noted an
inconsistency 1n the amount and quality of
infermation provided by grammar schools.
They indicated that they had obtained
infermation from other parents, their children,
[whe frequently picked up infermahen frem
other friends) and the media. The lotter was
regorded as helpful, however parents did
note that, ot imes, it hod cauvsed confusion
and created unhelpful tension due to the
infermation dissemunated or the particular

perspechive adopted.

Additional classes

Pupils in just less than one third of scheels
reported having attended exira closses in
preparahen for the enfrance tests. These were
held before or after school or on Saturday

mornings. In some cases, pupils found these
helpful;

[ -y - — — e —

‘Made me a bit smarter...”;

.. "Glad we did harder work, we thought

harder and pushed ourselves more”.

NICCY

‘Nobody wanted to do extra classes...missed

out on...doing other sfuff’.

Teachers in one pnmary school decided to
offer additional classes because they were
aware that parents of therr pupils could not
afferd private tutors. A number of parents
commented that their children hod ovailed

of additienal classes, including a “Saturday
club’. Some believed these classes were
helpful, while others felt that they encroached
on ‘farmuly ime” or affected other siblings and
their child’s hobbies and interests. A few pupils
noted that their school ‘wasn'’t allowed fo teach
[them]” and they felt this had put them ‘ot o
disadvantage’.

Tutoring

An analysis of pupils’ responses indicated
that between 40% and 46% of those sithng
the entrance tests had tuters. Companng
pupils’ responses across different school
types, a higher propertion of pupils attending
integrated, preparatoery and larger controlled
schools had tutors. However, the locahon of
these schools in fairly affluent areas may be an
impertant migating facter. The Kids" Life and
Times survey, revealed that 45% of pupils had
tutors.

Meore than half of those pupfls who were
tutored, conhrmed that this was a peositive
expenence. |hey described tutors as “helpful”
and ‘geed of explaining things”. They found
their work easier or commented that he

or she had helped to ‘push’them more.
F'upils claimed that a tutor had |1|=_-pr1:| buwld
their conhdence and that ‘everyone should

have ane’. Cther pupils were less posihive,

Bpes O




complaning that exira turhon was bonng, that
the tutor was :ihsl" repeu’.l'fn_g what I'm n‘mng mn
schoel’, ond that it generated additonal werk
and created ‘more pressure”

Most pupils without a tutor were :hupp].r with
this situation. They suggested that this had
releved them of addcnal pressure or that

it was a pnrsi’riue decision becouse their sense
of failure would have been compounded had
they had net secured a place in a grammar
school; ‘W 1'd had a tuter and shll net got o
good grade, it would make me think I'm really
modt smart Eﬂnugh’. Other pupﬂi 5uggesh=_-d
that if they required a tuter at prmary school
then they might ‘need fo be fuiored alf the
way af grammar school” One pup:i| 5|-mp|1,r
commented | wouldnt wanf somecne | didn
know teaching me”. A tew pupils felt they may
have been disadvantaged by not having a tuter
and a minonty indicated that a family member,
In some cases, o former teacher, hod assumed

the role.

Because of their uncertainty about the new
arrangements, some parents felt an addmeonal

pressure to employ tuters. As one parent
admitted;

‘| was always against it due to equify and
financial implications, but when it came fo

this year, [my] child was tutored”.

While highhghting what they regarded
as important benefits of tutonng, such as
increasing children’s conhdence, some parents

went on to quuli‘[r their views;

‘[It's] probably okay if you can afford it’;

‘| feal tutors may be beneficial for the format
[technique] of the transfer test’;

‘Undecided. In principle | think all children
should have the same opporfunities”.

‘I don't believe private paid tutoring is

- right’;

"I did riot get an outside tutor as | didnt
~want him overworked’,

24

Primary schosol principals and teachers noted
an increase in the proportion of pupils bemng
tutered in 2009/10. They ated examples of
parents who ’ﬁ'nancf-nﬂy couldnt offord i,
but had fo do it becouse others were”. Others
referred to pupils for whom tutering would
have been benehaal however their porents
were fthe ones who [couldnt] afford to do it
Reference was made to unnecessary tutonng,
where parents had secured a tutor for children
whom teachers regarded as being very able;
Ameount [of tufors] went v, fparenhf hadn'¥
fgot tutars] for other brothers and sisters [but
got fufors this year]”.

Impact of preparation

on pupils

Since some pnmary schools were not providing
the same level of preparahon for the tests
compared with previous years, teachers fel
that children who had chesen not te de tests
rnighl be less neguﬁve[y affected. Teachers
observed much less of o them and ws "culture
than in previcus years, when preparahon was
undertcken in class, and dhildren were spht
into groups and sepumied an test du}rs-
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Parents repnrh!d children E:r.periencing mr}ring

degrees of pressure while prepanng for the
entrance tests and how this had an impact on
their free time and other achwvihes. One parent
whaose child was puthng himself under pressure
to prepare as much as possible, quoted the
child as saying ‘Maybe [If won't go fo football
forught — need fo gef another paper done”.

In some coses, prl-ncip-uls or teachers felt that
stress frem parents was indirectly passed on
to pupils as they prepared for the tests. One
teacher queted a pupil who said, My mum is
paying so | have fo do well”.

SUMMARY

Pupils ated a diversity of reasens to explain
their deasions regarding test parhapahon and
many had evidently given the matter a great
deal of thought. Teachers lighlighted a range
of challenges in prepanng pupils for enfrance
tests, however most pupils believed that the
preparahon they had receved was adequate.
Pupils” views and expenences of addihonal
classes and tutors were mixed altheugh many
believed that these were ulhmately benehaal.

|
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SITTING THE TESTS

An tl"ll:lhl'Ei! ufrﬁpunm to the Kids" Life
and Times survey indicated that of the 2% of
respendents who completed entrance tests,
39% said they had completed AQE and 31%
had completed GL. Significantly, 18% did

not know which test they had taken. A review
of the consultahon responses indicated that
55% of pupils uvndertock transfer tests and

of these, 46% did AGIE tests and 44% did

GL and 10% of pupils did both. The shightly
|ower percentage of enfrance fest parhapanis
recorded dunng the consuliaghon may be due
to the fact that in several schools, nﬂljr a few or
none of the P7 pupils opted to sit the tests.

General observations

EEHE::Iing on their E:q::El'im:E of the tests,
pupils had mixed reactons. Seme pupils sithng
AGIE tests thought it was untair that they had
to complete three tests while those taking GL
tests sof u—nli_.r two. Some were also urﬂ'!upp',r
about the ameount of preparation required, the
addhonal werkload and having to sit tests on
Saturday momings. Other comments focused
on pupl-is’ unxieff and stress and a perc-e}ved
lack of clanty about the process;

‘| was scared becouse in some of the

—_— ——

~ practice tests, | got low scores’;

My brother and sister both got ‘A’s and
" teased me, saying that if I didn’t do well,"I
would stain the family name’;

“Worried about answering guestions properly,
finishing on ime, geffing a good mark’

‘It was a bit confusing...l didn’t really know
what was going on”.

NICCY

Refernng to bath tests, teachers were critical
about the lack of informaton availlable;

“We weren't gefting any advice. You had to
find out yourself and it changed everyday’;
‘The Telegraph® was my information source’;

“Yery difficult for us — really out of it and
totally sympathetic to the children’”.

21

GL tests

Pupils who sat the GL tests discussed at length,
the advantoges and disadvantages of mulhple
choice queshons, the apparent confusion
regarding the format of the test papers -
separate gquestion paper, answer booklet and
reugh paper, and the ophcal marking system.
While some pupils argued multiple choice tests
were harder; “You have chorces fo fwist your
brain up’, more pupils preferred this type of

“You know the right answer’s there...you
might strike it lucky’;

*...Easier — If I'd wrote they probably
couldn’t read my wrifing;

“You just circle answers...’;

‘Didn’t have to write long answers”,

In the Kids" Life and Times survey, pupils whe
completed GL tests gave very similar responses
and overall, 42% of these pupils believed that
GL tests were easy or easier than the AQE
tests. 21% offered a more neutral response
commenthng that they were ‘ok”’, fine’, or In
the middle — not tee hard or easy”.

Pupils did however refer to some “confusing”

elements of the test; '!



“You had 3 pieces of paper in front of you...
“and you had to read the information, search
the questions and go fo a third sheet fo
pencil in the answer...could have put it on
‘the wrong sheet’;

“It was laid out a lof differently...had fo take
care flling it in...easy fo get muddled and

miss one’,

They were also concerned about the ophcal
marking system;

“It was marked by a machine and if you

“didn't put your answer in the particular way

‘they said, it might not pick it up’;

“The limesshad to be straight-oryou got
marked wrong’;

“Didnt like machines marking them, could
have right answers in the wrong boxes’.

From the Kids' Life and Times survey, 18%
thought these tests were ‘hord”, ‘challenging”’
or ‘sfressful’. Reflechng on other aspects

of these tests, a few pupils high“gh‘led the
dearth of appropnate prachce papers, o

lack of apprepnate support for pupils wath
special needs, the exclusion of science frem
the tests and a concern that teachers had
been unakle to prepare pupils adequately.
Teachers reiterated pupils’ concerns about the
GL tests, including the confusion regarding the
booklet format, pupi|5’ lack of fumi!iuriii_.r with
a multiple cheice question format and the care
required in completing the answer booklet.

28

AQE tests

Pupils whe had token the AGIE tests did not
raise as many cencemns about the tests or
discuss “fesf fechmigues’ in as much detail. A
few pupils commented that it was just like the
old transfer” and one pupil cbserved 1t's easier
fo wrife down your thoughfs than fick o box”.
Conversely, other pupils soid it was “sfressful”
and 7 didnt really ltke " A small number

of pupils in some schools debated which

AGIE test was most difficult and discussed the
advantages of just taking the marks from twe
tests over selechng marks from the best two
tests out of three.

In the Kids" Life and Times survey, pupils whe
sat AGIE tests reported mixed expenences.

27% of pupils descnbed the tests as ‘confusing”
or ‘stressful’, while 26% made meore neuiral
comments, remarking that the test was grand’,
‘alnght’ or somewhere in between” 11% of
pupils remarked that AQE tests were ‘hard”,
‘harder than | thought” or “harder than GL”
while 10% thought the tests were ‘zasy”

Sitting entrance tests in
grammar schools

The entrance tests were administered by
grammar schools across selected Saturday
marnings. Pupils who sat the tests describad
the arrangements and their expenences in
some detall. Undertaking the tests in unfamihar
surroundings was evidently an unsetting
experence for some pupils, who commented
on the size of the scheel, strange buildings and
a fear of the unknown;
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SITTING THE TESTS

“It was bad having fo go in on your own...
-school was intimidating, so many people, it
was massive, and the room was really long’;

“It was weird because you're not familiar
“with where you are’

‘It was strange you didn’t know anything
_about the school and senior pupils took you
fo the toilat”.

Many children were unhappy that the tests
were conducted on Suiun:lnﬁ as this interfered

with their regular pursuits. Pupils complainaed
they were forced to miss sperts, music and
other achvities and that the tests should have
been conducted on a weekclu:.r as ihe:.r liked
‘having a fie-in” at the weekend. Some pupils
found it sirange taking fests with pupils from
other schocls, indicating that they would have
preferred l':le-ing in their cwn |:|r.i mary schoal or
with their fnends;

—_—- — ——— —

“I'd feel more comfortable in my own
school...not with a bunch of sirangers’;

‘I didn't feel comfortable doing tests with
~other people — you want your friends there’, ‘

In some cases, parents’ comments reiterated
pupils’ crificisms, referring to their child’s
discomfert being in an unfamiliar emaronment

or by themselves without any of their fnends;

———

- "My daughter was stressed and she was the

~only one from her school at the test cenfre’.

A few parents were unhappy about the
supervision provided ot some test centres,
and one parent expressed concern that sixth

form pupils frem the schocl were responsible

NICCY 2
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alse commented on the administration
arrangements in seme grammar schools,
arguing that in terms of pasteral care, these
were ‘inappropriate’, “hideous and ‘unfarr”.
They recalled pupils sithing fransfer tests in
previcus years and parents being able to come
into the school and teachers being there to
support and reassure them; “The Mummies
were able fo leave them nght in and we kepi it
low key...all very comfortable’

On the positive side, some pupils commented
that they had enjoyed having the opporiunity
to wisit the school they were hoping to aftend;
V'd wanted to know what it would be like”.
They descrnibed the wisit as "excifing” because it
was ‘new’, somewhere different’and i made
you want fo go there” A few pupils thought it
was useful as it ‘helped you fo gef used 1o the
school and ‘gave you o feel for what the school
was like” Other posihve aspects of the test
arrangements were the nppnrh.ml-h-a to meet
other prospechve pupils and not having to
attend scheool en the same day or to complete
any other work.

SUMMARY

Pupils sithng entrance tests drew attention

to the posiive and negative aspecis of the
expenence. [he mulhple choice format of

the GL tests presented challenges for some
pupills and the care required to complete the
answer sheet correctly was a concern for some.
Despite this, there was a percepheon that the
GL tests were easier than the AGEE tests. Some
pupils enjoyed the expenence of sithng the tests
in grammar schools, clthough mere pupils
tound it tﬁs::c:ncerll—ng and dithcult.
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TRANSFER TO POST-PRIMARY SCHQOLS
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Children talked enthusiashcally about their
preferred post-pnmary school and expectations
of moving there. Pupils” reasens for seleching a
particular school vaned considerably and were
at least parhally infermed by their preference
for a grammar or nen-grammar scheool. They

ITI-EFI‘I'iﬂI'IEd 'H"IE fﬂ-llﬂ"ﬂil‘lg EﬂﬁEidEl’ﬂﬁﬂl’l‘S-

¥ Fovourable entrance criteria. Some
puptls were guite farmiliar with schools”
entrance cntena and they recommended
seleching a school where at least some
of these were favourable to the applicant,
such as having o sibling at the scheol. As
one pupll adwvised, T's beffer fo see if
you've any relations there. .

¥ Family connections with the school.
A few pupils iInhmated that everyone in
their fomily had attended My farmily
went...[ will be embaorrassed if 'm not as
smart and don'f get in”.

¥l Size of school. Smaller schools were
parhcularly attrachve to a few pupils while
a larger school wos a draw for others.

W School facilities. A few pupils indicated a

preference for schools which erther had
new bulldings or good sporis faalmhes.

| Being hupp‘r_ A few pupils commented
that they had chosen a school because
they thought they would be happy there.

Addional facters mentioned by very few
pupils included tnends going to the same
school and the proamity of a school to thair
home. A small minenty of pupils referred to
the FSME crnitenen. One pupil was concerned
that because she did not meet this critenon,

NICCY

she would not be accepted to her school of
choice. Pupils in many schools developed their

discussions to debate the ments of grammar
and EEcundur].r schools, in some coses
expressing extremely interesing and thoughtful
wviews. It 1s dithcult to quunf“'}r |::nU|::||'|5'r cpfninns
preasely, however, the majonty of views were
drnded between a belief that grammar schools
were better and a belief that all schools were

'|'I'IE Same.

Seme pupf|5 nrgued that grammar schools
were better than other schools;

W ‘Smarter people go there’. A few pupils
suggested that more intelligent pupils went
te grammar schoels or that these schoals
were more likely to challenge pupils

acadermically.

¥  ‘Grammar schools have more money
There was a perception that grammar

schools oltracted more fum:l;ng than other
schools and subsequently they had
better buildings and foaliies and a
brooder range of subjed choices.

¥ Secondares have bndrrept.dhffms'.
A few pupils believed that bullying was less
|i|u!|'_|r +] hnppen in grammar schools or
that they would be happier at a grammar
schoaol; T_ﬁ.ﬂf wouldnt it in, in a
sacondary...they 'd think I'm a nerd”,

. !
..-'I are

Conversely, other pupils believed that o

secc:ndur],r EEI"'Iﬂﬂl WS O IJE“'EF EP‘HEH;
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¥  ‘Grommar schools are too pus.‘l}rf..
‘they work you foo hard”. A few pupils
felt that secondary schools hoed more
realishc expectaiions of pupils and that the
c|1u||engﬁ would be more -q::prupriui‘e to

their copabilihes.

‘Don't think a grammar school would
suit me”. A few pupils believed that they
would be more successful in a secondary
school; T'd be fop of the class —in a
grammar, I'd be ot the boitorn”.

“Secondary schools help you mere”,

There was o p-en:epﬁm amongst o few
pupils that they were more likely o receve
support with their learming ot o secondary
school.
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Seme pupils argued that secendary and
grammar schools were, on the whaole, very

similar;

W “School’s just school._you're still learning
eq-m]rﬂhyf Some pl.pi|5 p-mnh!d ot

that they would receive the same
educahon whichever school they
transferred to. One pupil odded, 7 don'’t
ftunk [ could bear fo put children under
that pressure when grammar schools and
ik ko e el v o s

‘Ne difference — they all do the same
subjects” A few pupils noted that the
work at post-pnmary schools would be
similar because every school offered the

same subjects and exams; “You do the
same exams at the end anyway — GCSEs"

l ‘Pupils can succeed wherever they go'.
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Some pupils felt that it was possible to be
successtul irrespective of which post-pnmary
school they aftended. As one pupil saud, ¥
you're going o do well, you're going fo do
well”

A few pupils suggested that other vanables
were more likely to influence therr potenhal to
be successful ot a post-pnmary school;

W s affendance that matters”. A few
pupils advised that regular attendance ot
school was key fo ensunng a pupil’s success.

¥ }'s not the name — it's the school’. Pupils
argued it was imporiant fo examine a scheol
in detail, in terms of its teaching, focilihies and
ethos, rather than drow conclusions simply

IEIEE‘II.IEE I-‘l' Wias O gQramimar or S-E[Ell'ldﬂr}"

school.

¥ There are smart people of every school”.

A few pupils said that there were successiul
pecple at every type of school. One pupil
commented further, My Mum went fo
secondary and she did betfer than her friend at

E
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Parents identthed o number of factors which
had influenced their choice or their child’s
choice of post-pnmary school. Proxmity to

a schoal was regarded by some parents as
important; “Simply that he could nde his bike
fo the school in munutes and have more free
fime". Other parents noted that they had

taken the provision of fransport assistance inte
account. Parents wath an acadermic background
or whose family had attended grammar schocl

were eager that ther child would also aftend

a grammar school; ‘Our whele famuly ethos s

NICCY
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grammar . Some parents acknowledged that
thair child had chosen a schocl while others
indicated that seme parental guidance was

neCessary,

Parents gave occounts of their meehngs with
primary school principals in February 2010,
when they completed the Transfer Forms, which
listed their o their child’s preferred post-primary
school choices. The tone and length of these
meehngs vaned quite considerably, depending
on the child’s ability, parents’ certainty about
their school choices and the approach adopted
by the pnnaipal to the fronsfer process. Parents
descrnbed them as follows;

Prnnapals” perspectives were similarly diverse;

NICCY
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As indicated obove, some meehngs were
relatvely straightferward. In one pnmary
school where none of the pupils sat entrance
tests, the pnncipal reported that the mestings
wiath parents were ‘complefely hassle-free’.

A oA I ey ol
\ O nNew sSCnoo

During the consultation, pupils were asked to
describe how they felt obout moving fo a new
school. As expected, they expressed a diverse
range of emohons and views. Some pupils
were exated and overwhelmingly pesitive

in their responses, while some were more

apprehensive about the prospect and others

had mixed wiews.

Many pupils were ‘excrfed” or ‘happy " about
moving to a post-pnmary school, or as cne
pupil described #, ‘mowving fo o whole new
world. Many pupils, were locling forward

to learning new subjects; in parhcular, home
economics, saence and sports; having new
teachers, meeting new fnends and in some
cases, weanng a new uniform. A few pupils

in almost every school highlighted aspects of
transter about which they were parhcularly
excited. These included learming mere subjeds,
‘not sitfing in the same room all day’, going te
a bigger school, having ‘o guardian angel fo
show you around and help’ (i.e. being part of
a "|::n..|v|:|v|:i1‘|r'r E)rEl'em}, see;ng relations at scheol
and taking on more responsibilihes — ‘nof

being treated like smaller kids”. Addmional

T
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benehis identthed by a few pupils were having
a better vurie-fy of lunches, Eniu}ring a later
bedthme, ‘getfing fo start your life again” and
being ‘one sfep closer to leaving [school
alfogether]”

On the other hand, there were pupils whao

felt ‘nervous”or ‘scared”’ about moving to a
new school. As one pupil commented “You're
anxrous becouse you don’t know what the
school will be ke’ Many pupils admitted they
would miss aspects of pnmary school, mostly
their friends, in a few cases, teachers and

in one instance, ‘the bell”. Pupils expressed
concerns about spectfic 1ssues including the
possibility of being bullied; The bad thing is
the first year battering and you're nof allowed
fo squenfm the teachers”. They were also
concerned about being the enly cne going
from their pnmary school; T'm the only one
going... 5o it might be strange not having a
frend for a while”, hinding their way arcund o
much bigger school, having mere challenging
work; “You're going to be leaving all the fun
work behind”, making new fnends and setiling
in. Some pupi|5 commented that # was gnfng
to be ‘o bif weird going from [being] the oldest
fo the youngest” and becoming ‘o small fish in
o big pond”.

A majonty of pupils had attended an open
night in the scheeol to which they were hoping
to move, and with a few Excepifﬂns, most
had found this helpful and reassunng. As one
pupil reflected, W's o really good idea — you
get fo know the school and the acrifies”.
Pupils enthusiashcally related stones of the
actvihies they had tned, including saience
expenments, cocking and computer gomes.
Other benefis identified by pupils, included

the cpportunity to meet teachers and other
pmspedive pup“i and fo find cut more about

the scheol. In a very few cases, pupils reported
less positive expenences, suggesting that the
school had not effechvely demonsirated the
|Eurr1ing nppanunEIiEE available to pupils, thaot
the building was too big or that it had simply
made them more nervous about changing

S-EHDGIE.

Pupils gave a vanety of explanahens to explan
their schecl preferences and some were quite
informed about schocls” admissions cntena
and how these were npptfed- Fupils n many
schools engaged in interesting and infense
debates regerding the ments of grammar and
Eecnnduq.r schools. For rany pupi|5, mnvfng

to a new schocol was an E-:-cciﬁng prospect and
one which they were locking forward to. At the
same fime, others were more n:lpprei'l ensive
about leaving the familiar surroundings of ther
primurg,- school and cencerned about I::eing the

youngest in a new school.
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